DocosBiiT fissoas 



ID 182 216 

TITLE . 

INSflTOTION 

pot DAfE 
NOTE . . " 

EDBS P?ICE 
DESCEIPTORS 



SO 012 30B 

« ' ♦ 

Guidel^ines for Evaiuation of Instructional Materials 
Kith Bespect to Social Content. 

Ca^ifornlS .State Dept. of Education, Sacraaento. 

Instructional Materials Lab. 

12 Apr 78 " • 

15p- 

HF0r/PC01 Plus Postage- 

Eduqational Legislation; Eleuentary Education: 
Elementairy School' Curriculum: Ethnic Groups; *Ethnic 
Stereotypes: ♦Evaluation Critetia: Feaales; 
Guidelines: Labor: Hales; Reliaion; Religious 
Discriiinatton: Sex Role: *Sex Stereotypes; *Stai^e - 
Standards 



'ABSTRACT .... . • • 

The purpose of these guidelines is to. provide 
consistent, systematic standards for evaiuat-ing instructional 
"ilkf^^^"^^ proposed 'for use in California's public eleaentary schools 
tftftpnsure coapliance with their Education Code. Developers believe 
ta^lt the guidelines should be used when evaluating both 'student and 
teacher material and- for separately evaluating each ccaponent of a - 
series. The lajor portion of the guidelines provides specific , 
criteria for evaluating how maljE and feaale roles and ethnic and 
cultural groups are treated : in' the- curricula, soae criteria for 
evaluating how 'labor and religion are treated are also provided. 
Exaiples of criteria incljude tha+ descriptions, depictions, and 
labels which tend to deiean, stereotype, or be patronizing toward 
feiales, linority groups, and/or occupations lust not appear; 
references and illustrations iiist refer to laies and feaales ^ 
approxisately evenly in both nuaber and iaportance and lust refer to 
a fair proportion of divers^ ethnic groups; sexually neutral language 
such as people, persons, they, and pion.eers should Generally be used? 
no religious beli'ef or practice sliall he held up to/ridicule; and 
students aust not be indoctrinated in any parti.cnl'ar ' religious' 
belief. The paper coticludes- with extracts froa the Education Code 
regarding a variety, of topics t'ndludinq portrayal of cultural and 
racial diversity and; prohibited instructional nateriaLs. 
(Auth-or/DB) ' 
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... , guidelines' FOR EVALUATION- OF INSTRUCTIONAL MATERIALS ' ' 

- . •, xs ' WITH RESPE.CT . TO THE SOCUL CONTENT ■ 

Purposfe > " . ^ . ^ . ^ , 

* ■ . • ■ ■ * ' ^ - , ■ • ' ' ' . , ■ .• '. 

the purpose of these guideliaes is to provide ctsns is tent, systemat;ic slandardis 
for evaluating instructional materials proposed for use , in California's pjublic ^ 
elementary schools to ensure cotapHance with the Education Code. 

Children patt-etn their interests, prejudices, and ideas after what they aee * 
and hear. Children dream pf and aspire to, tjhose goals they are encouraged 
to. attain'^ Their world can be expansive and filled with exxiiting .and infinite 
possibilities., or frustrating in >ts limitations, depenaing op their exposure. 
Much, of a child's early development .takes place in school, and the potentially 
positive or negative effect of the school exp,erience is well documented. The S 
Legislature recognized the vital .role instraqtionai materials play in the forma- 
tion of a child's attitudes and beliefs when it adopted Education Code Sections 
60040 and- 6G044. n . ^ 

. ■■ ■ ' ■ ■ .. . - ... . ■ 

These ^guidelines are! not intentied to supplant the evaluator's judgment , because 

it would be impossible to do. so. They do comprise tiie minimum' standards for 

acceptability, including compliance with Education Code Sections 60040 and 
60044. . ' • . - 

• ■ / . ■ . ■ ■ ■ "' * 

In order to portray accurately Xhe cultural 'and racial diversity and--€he male ' 
and female roles in ourxsociety, "instructional materials must encourage stu- 
dents to understand not dnly the historical roles and corAributions of wbmen , - 
and mirigrities, but also the' forces which shaped those roles and contributions', 
and how and why the. contemporary roles and contributions of - women and minorities 
are different. , , . ^ " ■ . » 

General .Limi tations ^ ^ \ 

1. The guidelines shoyld be used when evaluating both the student material and 
the teacher material. In no event should instructions in a, teacher manual 

. designed to overcome noncompliant pictures or text in a pupil editid^ be 
/given any consideration in evaluation of the pupil edition. ' , ' 

2. . In certain limited situations it would be inappropriate to require that a 
^'pictorial or textual item conform exactly fo these guidelines. Suc^ .an 

instance wduld arise, for example.^n reprinting an item of classical or 
contemporary literature, music, of art, inc luding folk tales ,%^i^h is ton- 
spidered to make an important coip^ribution to a given instructional material. 
•In 8uch*a situatiaa,--iTOWii;^^ material should be included in 

the pu^il edition indicating-lhat, for example, although a particular at- 

—at titude -tw*ard women -or-a oinor:ity-group was ^jrevai^nt-duxing-a certain ^ 

period in history, or is prevalent in the particular culture or country 
, depicted, that attitude has changed or doe's u^t occur in the' contemporary 
.United States, as appropriate. . - ^ . ' 

, * > ' . , ' ■ ■ 

3. When' examining an instructional material for adverse reflection on dne'-s 
; race, creed, spx, etc. prohibited 'by Education Code Section 60044, the 

evaluator >hould makfe a qualitative judgment with respect to stories or " 
rticles having a historical or particular cultural perspective. Any " 



description, depiction, - label, or retort found to be, by itself, an adverse 
reflection should not be judged out of context. Rather, the story or arti- 
cle should be examined for appropriate explanations, discussioli, or other 
devices included therein, or immediately attached thereto, which may over- • 
come the impact of such offending words or pictures. The instructional 
material should be rejected only if, on a total basis, the stbry or article 
would, in the mind o^ an average pupil for -whom the material is -intended, 
reflect adversely upon a person because of his or her race, color, ^. creed, 
national origin, ancestry, sex, or occupation. 

4» These guidelines may be inapplicable to certain instructional materials. For 
example, materials need not include references to people^ Therefore, math 
problems described solely in abstract terras or stories about animals without 
human attributes are outside thp scope of these guidelines. Ad^tionally., 
materials which contain reflr^nces to children need^ not include references 
. to adults. . . ^ 

5. In determining hov^ strictly to apply the guidelines, consideration^mus t 
also be given to tHe number of characters presented, and the rel-at ionship 
among them. For example, if there are only three or four main characters, 
or \if all of 'the main characters are members -of the same -family, it? would 
obviously be unrealistic to expect a wide diversity of* ethnic groups and 
Jcinds'of roles portrayed^ Likewise, if the setting is restricted to a cer- 
tain locale, such as a' l\arge city ghetto or a sparsely settled desert re- 
gion, the po^sii)ilities for showing a wide range of socio-economic , groups; 
in a wide range of activities ^re necessarily limited. 

V ^ 

Materials in a Series . . " 

When evaluating instructional materials whicl^ are designed to be used as a 
graded, nongraded, or multigraded Series, eacn component thereof ^hall "be 
judged individually^ for ccmpliance and without regard to the content of any 
ather* component. However, a ^^;oup or sequence of materiialsX^hich is designed 
for use exclusively within a particular single grade shall be judged oi) a total 
basis ^or compliance with the sex and ethnic portrayal standards in Education 
Gdde Section 60(140, but judged on an individual basis for compliance with tKe 
prohibitions in Education Code Section 600^?4 concerning adverse reflections 
on one's race,, creed, sex, etc*. Pot example, if a package of three different 
books is designed to be used as fourth-grade readers, and a pupil is expected 
to complete all the books in that school ^ear, any 'poirtta/ab deficiencies f oupd ^ 
in one book may be balanced against any exemplary^ portrayal in another book. 
However,- each of thg three books must be judged separately fot^ compliance with • 
the adverse reflect ion' prohibit i'&ns . •« 



SPECIFIC CRITERIA FOR EVALUATION OF INSTRUCTIONAL MATER'IALS 
» BY MEMBERS OF THE LEGAL , COMPLIANCE COMMITTEE 

•Male and Female Roles - Education Code 60040(a) and 50044(a) .* ^ 

In order to encourage the individual development and self-^est^em pf each 
child, regardless of gender, instructional materials, when they portray 
people (or animals having identifiable human attributes), shall' portray' 
women and n^en, girls and boys, in a wide variety of occupational, emo- 
tional, and beha\(ioral s;xtuatioas, presenting both sexes, in the .full 
range of their human potential. . V ... 

The following criteria #1 and #2 ari essential, 'and each shall be' met. 
The- remainder of the criteria should be met, but-; 100 percent compliance • 
on each 'one is* not essential'to a ^''yes" vote. Unless the 'deficiency is 
flagrant, failure in one of the criteria #3 through #9 should not disqual-^ 
ify the item, provided it ^^jeets' the other criteria to a reasonable degree. 
Criteria #3" thx;ough #9 Toa};;, be judged as a group, wh-erein an espeeially 
good rating on one criterion may compensate for a poorer showing on another 
one. , ^' — • , 

\. - / ■ ' . ' 

Regardless of subject area,, all the following criteria apply t6 all in- 
's^^tructional ^materials thatV reflect contemporary United States or California 
society or any unJdentif iabie sqcietyl In addition, priterion #1 applies, 
to all' materials^ that reflect ^ny society outside the United States (but • ' 
see Gen^raL- Limitations #3). • ^ * • • . 

Consideration is ^iven,t,o reprints of certain types of literature, 
^music, and art which d6 not conform to any one or more of these criteria . 
(see General Litaitat iops #2) . For example,' when references to women are - 
omitted, their absence mu.st -be' discussed and questioned in, the student 
edition, with an eye toward makiSig the student aware of the his-torical 
and cultural situation. in which this inequality , occurred , the process of 
philosophical change a/nd it s effects on social patterns, and the under- 
lying goal of equalijfey basic tb our democratic system. * • 

1. ' Descriptions, depictions, labels, or retorts which tend tq demean, 

stereotype, or be patroni^iing toward femaj^es must not appear, 

(Dp references to womeq indicate* that their t;alents, intelligence, or 
activities are inferior ^to those of men? Or that they are incapable 
of handling a situation without a man*s; assistance? For example, there ^ 
should be no labels ^uch as ''old mairds," "fishwives," "henpeckers,'' or 
"woman driver*," or retorts such as "she':s only a girl" or -"what do you 
expect from a- girl?" Such references constitute adverse rfef lect^ipns* 
See discussion in "General Limitations" on page 1.) 

2. Instructional materials cohtainihg references to/ or illustrations of,' 
people must tefer to or illustrate males and female^ appiwximately. ^venly, 
in both number -and importance, except as limited l?y accuracy or special ^ 
purpose. . . ^ 

, . (Tivis criterion is largely self ^explanatory^ It applies to any 
miaterials in which the gender df persons is referred* to or illus- 
, trated, whether incidental ;;^to the purpose of the ^terial or not.) 



Evea though aumerically the portrayals of males and f^wiles may be approxi^ 
ma,tely eveiV the aspect of importance or impact»o£ tliose portrayals is a 
qualitative judgment. For example, assume that a single illustration of ^ - 
one or more fewales is quantitatively overbalanced by a ten--page story of . 
one or more male characteft^ If, however, the illustration is judged to 
have an educational effectivene^ or impact equal to or greater than^ tha^ 
of the story, the two items may be considered to be in balance*) 

3. Mentally and^ physically active,, creative, - problem-solving roles, ^nd 
spcce&s and failure in those'roles* .should be divided approximately 
. . evenly between male and female' chuaracters* • * 

. ♦ ^ . ■ , . . . " ' . . 

<It is important' to look for instances in which females , both 
\ girls and woiiitfti, are invo}.ved in mentally and physically active, 
creative, problemjjolviiig. roles~such as conducting a 'acience 
experiment, p^articipat ing in sports, repairing a broken object, 
building a bookcaser-^that are all too often depicted as male- 
oriented, and determine whether auch instances .occur in a .fair 
proportion to those involving males. '-^ 

Th'e consequences of activity undertaken^by males and 'females must 
^ %be observed. Positive^or negative results can come from the^ under-- 
taking of any task. A pattern of j)Ositive or negative results, per 
haps most simply defined a's success or failure, should not emerge 
as correlated 4with sex. It ^is not suggested *th^at' all characters 
succeed at all times. However, the ratiq of success to failure- ^ 
^ must be approximately the same for female <:haractei;s 'as for male 

character.) 

"4. Emotions— for example, fear , anger, sarggression, excitanent Jv. or tender-- 
ness — should ocdur randomly anjohg characters regardless of' gender. 

■ ■ ' ^ ■ . - ']<'■. 

(All people "are capable of, and susceptible to, all emotions, and 
1;' the idea that only f^iales cry and only «ales fight 4^ an inaccu-* 

rate projection of reality. This is not' to say that ins tructional 
materials miist. consisten^tly depict males and females in reversed 
wotional roles. Evaluators should, hbweveir, be aware of the tenr- 
^ dency to stereotype emobions. If any pattern appears.^ such as only 
females expressing fear^or^ tenderness, or only males expressing ^ 
V anger, the material does^Seet this, criterion. ) ' 

5. Traditional activites engaged in by chatacters of one sex should be 
^ ^ balanced by the presentation of nontrad^itional activities for charac- 
ters of/ that sex. , 

r' T'* ( "Traditional" in this criterion refexa: to activities which are 
— — getifrt'^lly con^^^idered appropriate, far- persons ^xrf i?ne rsex. ^or ^ 
itiatance, women c|^king, sewing, or cleaning; men working in em- 
ployment cut slide the heme; boy Inlaying basebelij'or girls playing 
' with dolltf. The ins tructional materials ^certainly need not exclude 
^ such activities.^*They should balance jsuch portrayals with their 
. opposite— nontrad it ional attivitiea for such persons. Examples ^ 
. ■ 'J might be a boy reading or at quiet pliy, a m^ seeking help solving 
a probleffl. Adults o£ both sexes should be portrayed in domestic 



doTOStic chorea, recreational activities, and creative eadeavors * 
wheneve^ these activitdea. are portrayed in the* materials. Balance 
is achi€ived when insta^cejs of traditional activity can.Jbe shown 
in fair proportion with ijns.tance? of nontrrfditional activity • The 
evaluator should make a qua,lita^;^ve judgn^nt about the competing ^ 
portrayals. For example,! a single illustration or a short |)oe«. 
which is oontraditiorfal is quantitatively overbalanced by ^ ^fJ^ 
page story involving a t^r^ditional 'activity, '\4Iowe;^ei:, the;sl'ory \ 

if the illustration or. poem has^an^edu- 
impact> equ^l to or greater than that 



Would still be acceptable 
cational effectiveness or 
*of the story.) 



professional or executive rotles, or voca^idns^vtrades; or other 
gainful occupations are portrayed, men and women sijouid' be. represented 
therein approximately equally. 



.4^ 



(This criterion is relatively self--explanatory .'^ Its purpo§.e is * 
to expand the portrayal oy occupational roles of inen ancf women^ 
and enable children to identify with all fields ,of enterprise, 
regardless of sex^, \ ' . ^ ' \ ' . 

Evaluatojrs should ensure that* instructional ma^terials indicate an, - 
equally wide variety of vocational chaices for men and Women, me a-, 
sured by the numb,er of vocations in, which women are depicted^ com- 
pared fo the number in which *men are depicted. • Dis^jroporiionat^ 
numbers of wou^n portrayed in a particular vocation should indi-' 
cate that the material requires^; careful scrutiny, for compliance. 

Many! professions [for example, me/iicine, 'law, engiheering, and \ 
banking] are typically pdrtraye^d as male-'dominat^. Evaluators 
shoufd ensure that women are d^pisrted in such -pt^essional roles 
approximately as often as men. Whether 'sudh equality is achieved 
cab iost^e.asily be ascertained' by a simple head coujit comparison 
of mijle ai;id female main and background characters portrayed in 
professional roles. Women should also be presented in executive 
positions — as business executives^ officials, and administrators, 
for example--as oftien as men are. •' Similarly, wpmen should be 
presented in skilled occupations such as^building and -other tech- , 
^ nical trades.) "^ ' , ^ ' 

Where life-style choices are discussed, boys and girls should be offered 
an* equally '.wide r^nge pf such aspirations ai^d*choices. 

■ I * ' . . ' • ■ ' *■ 

(Variious occupations and various life styles — marriage, remaining 
singlei, raising children or not doing so — should also be cast in 
an affirmative light. child shouLd not learjn that wom^n can, and 
^do , ^ork ours rde ^he iionie , 'bu t ~a r e ^urihappyV t i red ,"^o r too fbu sy 
enjoy life if they dWso* Fanatasies and*driatas of children for 
^ their own futures '^should not be sex-s tereotypea'.> , 
♦ ■ * ^ ■» ' " . • ' " • ' • , 

Whenever a material ptvesents developn^nts ir\ history or current events, 
or achievements in, art, science, or any other field| the .contributions 
of Women shoulti be included arid discussed when historically accurate.^ 



(This criterion is designed to prevent a continuation of the coo- 
, mon /practice in instructional materials of failure to give suf- 

ficient att;ention to the achiffevements of women in all fields dt 
• endeavor which are discusa^d. In the development of any field, 
the "contribations of wo«ien can generally t>e accurately included. 
Women have » because of the bias in pur culture, generally*been 
lea's esteemed and less recognized, no matter what their fieldi 
than men who made comparable contributions. , 

^ The criterion doe^ xitt jiet out ^peqific requirements. However, 

if biographies are included id the material, biographies of women 
should be presented* Evalu'ators -wi^ll find that materials'^ which 
simply ignore half the population of any nation are, not accept- 
able.). V . ^ 'A 

9» Sexually neutral language — for e^tample, "p^^^pl^i" "persons," "mien and 
woaen," "pioneers, ""^hey" — should generally be'used. 

N (The standard here is basically objective and easy. to measure : 
( Does the material indulge in ra^le references so as to exclude 

, ' ' • females as participants in society? It is left to the eyalu*^ 
ator's discretion to determine when there are^extenuating 
circumstances, such as adherence to grammatical rules or the 
requirement to convey the author/ s intended meaning.) 



:p convey the author s intended meaning.) 

Ethnic and Cultural, Groups - Education tode Sections 60040(b) and 6004A(b) 

In order to project the cultural diversity of oiir society, instill in each 
child a sense pf pride in Kis or her heritage, , ejrad^cate the seeds of pte-^ 
judice, and encourage ' tKe indiviciual development of each child, instruct . 
tional materials, when portraying people (or aniraa Is having identifiable"' 
human attributes), phall include a fair representation of majority and 
minority group characters portrayed in a wide variety of occupational and 
behavioral roles, and present the contributions of ethnic and cultural 
groups, thereby reinforcing the self'-esteein and potential^ of all people ^ 
and helping the member? of minority groups ^to* find their rightful place 
in society* d' ' ' 'w 

For purposes of these crijteria, *'group" means one of those cultural and 
racial groups referred to ,i^ Section 600A0 of thetEducation Code, namely, 
"American Indians, American Negr6es, Mexican Americans, Asian Americans,* 
European Americans, and nipmbers -ot^ other ethnic and cultural groups". ,^ 

The following Criteria #1* #2, and #3 are essential, and each shall be met. 
Tl\e remainder of V^he criteria should be met, but 100 percent compliance 
on each/ one is not essential to a "yes" vote. Unless the deficiency is 
fiagrant , "failure Tn one "of ^Criteria? #4 through should/not disquatify 
the item, provided- it meets the other criteria to a reasonable degree. 
Criteria #4 through #9 ma^ be judged as a group, wherein an especially good 
rating oa one criterion may CMopensate for a poorer showing on another one, 

►Regardless of subject area, all the following criteria apply . to all instruc 
tional materials that i^eflect contemporary United States or Qalifornia 
iociety or any unidentifiable socii^ty. In addition, Criteria #1 and #2 



apply'to all materials thftt reflect any conteraporary society outside the 
"United States Kbut ^ see General Limitations #3). \ 

- * ■ ^ .. . * ■ ' • ■ . 

Consideration is given to reprints of certain types of literature , music , 
and art which do not confonn to anjr one or more of these criteria (see 

^^General• Liditat ionis #2). For example, when references to nlinority persons 
are omitted , their absence must be discussed and questioned in thestudent 
edition, with an eye toward making thve^,studenfc»' aware of the historical and 

'>*cultiiral situation in which this ino^'ij^^lity occured, the process 'of 'philo- 
sophicaT change and its effects on sWial patterns, and the underlying goal. 

of equality basic to our democratic system. ' 

\^ * 

!• Descriptions, depit;tions, or labels which tend to demean, stereotype, 
- ^ or be patronizing toward minority groups must not appear. 

(Evaluators should note all references indicating that the talents, 
^activities, or demeanor of racial or ethnic groups^ are inferior, 
s-uch as, for example, "savage Indian'^ or *'lazy Mexicans". Su(;h 
references con^titute'adverse fef lections. See discussion in 
"General Limitations" on .page 1.) 

2. WheiT diverse ethnic or cultural groups are portrayed, such portrayal- 
mus't not depict differences* in 'cus'tcxus or life^style as undesirable 
and must not reflect an advijtVe value judgment, of such differences. 

(This criterion is fairly self-ex^planatory . Diversity must be 
. . portrayed as an enriching ^nd positive element of our society. 

In no manner should any other culture be presented as less wprthy 
' \^ or less important than the culture of the majority group.) 

3. Instructional materials containing References to, or illustrations of, 
people must refer to or illustrate a fair' 'proport'ion of diverse ethnic 

^ groups, 'except as limited by accuracy or special purpose. 

(This criterion is largely self-explanatory . ^ Whereas . a book or" 
^ other material dealing with urban sprawl must include references 

to the diverse ethnic groups existing in our cities, this criterion 
does not apply to materials dealing only with a narrow or special . 
' \ ^ aspect of United States or California society such^as, fe^ example, 
a book dealing solely with life in the^ barrio or solely with black 
• authors.) ^ , . 

x4. Mentally active , creative, and problem-solving roles, and success and 
failure in those roles , should be -divided in fair proportion be-tween 
majority and minority group characters." , 



"(^valuators must examine instances In "which minority ch^jracters ^ 
are portrayed i^ mentally active,' creative, and problem-^solving ' 
roles, in contrast to the more ^physical manual labor in which they 
are often depicted. Although such portrayals should appear in a 
latio supportive of^the proposition that talents are equal in ^11 
peoples, such ratios must fairly reflect respective representation 
of total population* / 



It is likely th^t in maAy aituatioas the char^icters p6xtray^d 
in active, . problMi-solving rolea wilj. be main characters, and 
a count of joaajority and minority main characters involved in such 
j^ctivites should therefore yield a gpod starting point for the. 
evaluator to judge whether this criteriori is met. - 

n ■ ' . ■ 

It is necessary to look to the consequences of, activities ^nder- 
- taken, by raajority*and minority group charact^s-^presented in the 
material. ,Positive or negative results, success or failure, can 
flow from the undertaking of ady tasl^s, and it. is not suggested 
that all charactersv succeed at all times, A pattern of success 
or failure » however , should not emerge as correlated with* the 
race, ethnicity, or cultural backgrouud of the character.) 

The portrayal of minority characters in roles to whicl> they have been 
traditionally restricted by 'society should be balanced by th^ presenta- 
tion of nontr.aditional activities for characters pf. that race. 

("Traditional" in this criterion refers tp activities whiijh ate 
associated in a stereotypical way with persons of a certain race^- 
• for instance, Mexicati Americans engagirig> in labor, Asian 
Americans operating laundries, etc. The 'iinitructional taaterials 
need not ^altogether ex^i^lude such activttes. However, stjch ^jpor- 
trayals should be balanced with their' opposite — nontr-aditional 
activities for sucJt]i^:J>er8ons.» Bal-ance is achievi^d when, at a 
minimum, instancescof traditional activity can be shown in fair 
proportion with instances of nontraditional activity. The evaluator 
f should make a qualitative judgment abouti the competing portrayals. 
For example, a single illustration or a ^ort poem which is non- 
traditional is quantitatively overbalanced by a ten^page story 
involving a traditional activity. However, the story would be 
acceptable if the illustration or poem has an educational effec- 
tiveness or impact equal to or greater than that of the story.) 

Minority persons should be depicted in the same range of socio'econc^ic 
settings as are persons of the majority group. * 

A'. ■ : \ ' ■ - ' ' *" * 

(Instructional materials should provide a range of socioeconcwic 
settings with which children can identify, but fihis criterion does 
not speak to that need for variety, j This crite?:ion <lirects the 
evaluator , to note and ensure that, if a range of socioeconcsnic ^ 
settings is portrayed, minority characters participate ih the same 
range of settings as do majority group characters. Socioeconomic 
characteristics should not be portrayed as correlated to race or 
ethnicity.) - ' * ^ . ^ 

lyepictibh of iriverse ethnic and cult^^^^^ ttOX be limited 

to the root culture, but rather expanded to include such groups within 
the mainstreMt of United States life. 

* ' . ■ , ■ \' '■ ' 

(This criterion should be unnecessary, 6ince th? statute demands,, 
by implication, the portrayal of minority groups-in a Unit;ed 
States setting. However, it has been noted that instructional, 
materials have sometimes tended to portray, for instance, Mexicans 



in Hexico and J.apanese in Japan $s a substitute fof presaating ' 
the Mexican Aweridain and Japanese American experience. R»ot 
. .. culture portrayals ipay' be discussed m conjanction' with' tlie par- 

ticular mi nority group' s United States or California experience 
and, therefote', should not be elimini^ted^ But alope, they do * 
not. satisfy this •criterion. However, .this criterion is ^ot 

- ■-applicable to oatexials dealing solely with other c^^^ . . 

cultures,) ' ' / - ' " 

8: If pro^ssiona^l or.executive ro^es, pr vocations, trades', or oth^r gain- 
ful- occupations, are- portrayed, majority and minority groups should be 
presented therein in fair proportion. ' , 

(Thi's criterion is self-explanatory. I tjs, purpose ik to expand 
. the portrayal of occupational role* of mihorities and enable -chril^ 
. dren to identify with all fields of enterprise,. reg^rdTes's of . race 
.o^ ethnic it;^. • ^ '' 

"Fair proportion" in this criterion does not mean that an equal 
number of adult minority characters and majority, characters shall 
' - be portrayed as 'professionals* or, executive's, etc. Although no 

specific number or 'percentage for each statutorily noted minority ' 
group IS .specified; "toke nism for any minority .group is as • 
'unacceptable in instructional materials as it is in the real 
world of employmetit.) ^ . 

9.. Whenever deve^lopments in history or .current ^events, or achievements in 
art,' science, or any other field -are presented, th^ contributions of 
'minority. peoples, and particularly' the identification oY prpi^inent minbr- 
ity persons, , should be included and discussed when historically a<jcui-ate. 

(It. is important to note, that, "^n the development of any fiel'd, . 

contributions of minority peoples can genera; ly be accurately in- 

eluded* Minority persons have, Isecause of-<Tie bias in our culture, 
. ' generally been less Esteemed and less»recognized, no matter what' ' 

their field, than majority persons -who have made compar^able con*- 
, ^ .tributi'onjS. It is^e publisher' ^ respohsib-ility 'to include ! 

minority persons in; the instructional -materials , and this iri- ' 
. elusion shpuld extejid-CC all the statutpriTy noted groups-.. , Tf 

. biographies are included ill the material, biographies of minority 
, persons should be presented.) • . ' . • " 



Entrepreneur .and Labor - Education Cc^^e -Sections 60040(c5 and 600'44(a) 

Crit,erion #1 is an essential item—in order for the material to b§ approved, 
this criterion SHALL be met. irit^ria # 2 an4, #3 should be met, but one 
1^ -percent-xtSBp^iiawce voq^each oTae^ 'not ^essential to* 6 "yes" vote. ~~ 



• 1,^ .References or labels which tend to demean, stereotype, or be patron- 
' izing- toward an occupation, vocation, or livelihpod mx»t npt appear. 

2, Where appropriate^ reference should b^e made to the role "and contribu- 
• txOA. of the entrepreneur in the total development of California ai\(^ 
the United -States, and any such reference should be accurate. 



t 



3* Whftre appropriate, rc^erenice 'ahqMld1)e>Ade tv the role and contribution 

of, labpr XA the |£til devclopaeat ,of Califoraia ^^d, the ilaited States, 
' ^4ind aoy such 'ref^^i^QCC ahouli^ be accurate* « 

ReUsion ^ Education Code, Sections 6O0A0(b) Aod 6004^ ' , . 

these thpee'*criteria - are iRatential iteaa-'-in order ^or the material ttf be- 
approved-* they SUALL'i^ll be mtw 

- • ' ■■ \ ^ ■ *■ ■„ 

'*'1> jfo religioua heXief or prajctice ahall be field up to-ridicule, nor any 
^ ^ religious group portrayed aa iuferior. 

2* Jlny^ explanation or deacriptioD of a religious belief or practice shall 
be presented in a uwimer which neither enctwr^es nor disc he--.^^ 

• lief in the. ^fstt^r, aor iadoctria*t'es the. student i:|]^ny particular ^ 
religious belief* ^ ^ 

(This criterion «wst not be construed to mea^lth the mere 
depicjtion of religion constitutes indoctrination. / For exainple, 
religious songs and art may be included in instructional mate^ 
y . tials. ) : ■ * V . " , , \ , . ■ ; ; ' ^' , ■ 

3. .Portrayals of coatmporajry -United States society should, where religion 
is discussed or depicted, reflect its religious diversity. Except 
wheje a material d^als with a particular racial, ethnic, or cultural 
grouR or a particular historical era in the United' States or California 
iMterials i*n, 'Sut not limited to, art ^ music/ and social sciences 'must , 
' to a'reasorfable extentv reflect the re ligioiis diversity of cqntemporary 
United Statefii society^ (Edu<;ation Code Sect iqn 60040(b) in, conjunction 
wi^jch Cultural diversify •) ^ . 



" ' ■• . EXTRACTS FROM" EDUCATION CODE , ' - 

.-■^ ■ . . • ■ *■ -— " -~ : «- A, - . . . 

Portrayal of Cultural and Racial Diversity ' 

60040. - When adopting ijiatruc tional aiaterials for use in the schools, governing 
boards shall include o\ily instructional materials which, in their cjetermination, 
acciii'ately portray the cultural an^f racial diversity of om^dciety, influding:^ 

(a) the contributions of both men and women in all types , of roles, including 
professional-, vocational, and executive roles. V 

■*"*.'*.• • ■ ■ *^ '. • '' ■ ■ 

(b) The. role and contributions of American Indians/ American' Njgroes, 
Mexican Americans, Asian Aiti^ricans, European Americans i and. i]^mber^of .other ^ " 
ethnic and cultural groijii^^ the. total development ' pf California .and the United 

..st-w^i,^ . ■ y f/- ■ ■ . . ■ - . •■ ■ , 

(c) The role and contributions of the entrepreneur and labor in the total 
develop^oent of California ^and the , United State^* ' . . * 

Ecological System; Use of Tobaccco, Alcohol, Drugs, ana OtherDangerous Substance^ 

60041. When adopting instructional materials for usa^ in schools, gov^ning 
boards shall include only instructional materials which accurately portray, 
whenever appropriate: 



(a) Man's plate xn^«£5l^ogical systems and- the necessity for the, protection 
of our environment. * ' 

(b) The effects on the humin system of the use of ^tobacco, alcohol, nar- 
cotics and restricted dangerous drugs as defined in Sipction 11032 .df the Health 
and Safety Code, and other dangerous substances. ^ 



Thrift, Fire ^^revention aryi Humane Treatment of Animals and People . ' 

60042. When; adopting instructipnar materiaJLs for use in the schools, governing 
boards i^hall require such materials' as* they d^m necessai*y #nd proper to encourage 
thrift, fire prevention and the humane treatment of animals and people. 



Declaration of Independence and Constitution of the United Statey V- ' 




of Independence and the Constitution of the Uhiyed States. 




Prohibited Instru ction a l Material^- ..^— ^ ^ , /. 

600A4. ;No instructional materials stqSil be adopted b;^ any goyiirhing board, for 
use in the schools which, in its" determination,* contains:, , \" ' 

(a) Any matter reflecting adversely, upon persona because of their-race, 
oolor,- creed! nat^ioaal origin, ancestry,, sex, or occupation. \ 

(b) Any seqtarian or danominational: doctrine or . propaganda contrary to 
law.- : . 
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